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‘NEW” EMPHASIS NEEDED IN EDUCATION
Reading, ‘Riting and ‘Rithmetic

Why am [ calling this “new”? The overriding philgsny in education for the past century
has been to proclaim the priority of reading, wgtiand arithmetic—shortened to “the
three R’s” because of our familiarity with the gsbphy.

First look at the problem of reading, writing—areky spelling.

In 1982, John Culkin, a Harvard educated formeuifewrote in the August issue of
Science Digest that “25 million adults in our natare functionally illiterate.”

Fast-forward just ten years, to 1992. The Educatidesting Service, on behalf of the
U.S. Department of Education, conducted the Natidwalt Literacy Survey (NALS), a
comprehensive study of adult literacy. The NALS doded that an estimated 40 to 44
million Americans were functionally illiterate. Alhe time, those numbers represented 46
to 51 percent of our population. How can we hopeotmpete on a global scale if half our
population cannot read and understand a traffi@tija mortgage, a job application or an
instruction booklet?

John Culkin again, from the same Science Digestlart‘According to one study, the
average child entering first grade has a recognitiecabulary of 8,000 words (up 7,000
from the turn of the century). But in their intradiwn to reading and writing, first-
graders learn to read only 400 of these words, reotdthe most exciting 400, either.
When fast-moving kids with short attention spansnspa whole year learning 5 percent
of their spoken vocabulary, you have disaffectedents and shrinking reading scores.”

Children today, it is estimated, enter first gradiégh a spoken vocabulary of 8,000 to

12,000 words. Using any other resource—Pitman IFignics Game, Fry List, Reading

Recovery or anything else—a first grader is onlpexted to recognize at the most 250
words, fewer than in 1982. Now they are expectelkaon only 2 to 3 percent of their

spoken vocabulary. It's getting worse, not better.

The New York Times, reporting on the 1993 NALS figs, estimated that businesses
were losing $25 billion to $30 billion per year rfinolost time accidents and errors that
could be traced to our literacy problem.

“In 1999, recognizing "a wide gap between the higtend lowest levels of
reading achievement' the Government set up a ldtefaskforce to help it
achieve its goal that "by 2005, every child turnitige will be able to read,

write, and do maths for success'. 2005 has comeayand. In spite of the
taskforce's recommendations on teaching and regesuj@nd more recent ones in
a Select Committee report) there is no evidencedabery nine-year-old is now



“reading for success'. Italian and Finnish seveary@ds can do so. They have
sensible spelling.”

While America gives lip service to raising our gtyabf education, the adult illiteracy
rate continues to rise. The United States is ftiedafrom its position of economic
leadership and there is no parachute. Our schomiggte to qualify for funding under
the “No Child Left Behind” (NCLB) Act. Many of thewere in danger of losing federal
money, causing the new leadership to “dummy dowe”"NCLB requirements.

2/3's of the words in written communication consisB00 high frequency
words. Most of what can be said can be said usirtig 800 words. 90% of
the words in written communication consist of 26@h frequency words.
99% of written communication uses only 5000 words.

Compare this to a third grader’s reading abilitydiay:

Grade level - Reading Level and the number of mieatbsight-words.

Gr Read Write
K 58 0

1 280 0

2 440 280
3 750 440
4 860 750
5 930 860

A 3rd grade reading level means that you can rdaaba 750 sight words.
Children can learn about 250 sight-words per yéidre progress could continue
but usually is not supported after th& grade!

Our bulging prisons have by far the greatest peaggnof functional illiterates, along
with the corresponding low self-esteem illiteraogters. An ever-greater percentage of
inmates cannot read. Instead of teaching studentead, write and handle basic math
first, public schools implement expensive, sliakistured programs. Students who fail to
excel are called “retarded” and placed in speclabses. At the other end of the
educational spectrum, college freshmen are ofteuired to take remedial English
courses before they can pass a basic writing co@&@mething is seriously wrong with
this picture.

If the businesses that are losing $25 billion afipweould invest 1/10 of 1% of that loss
and unite with community and schools (public, prvand home) to provide the
resources recommended here—proven to work—the rdqudewnward spiral of our

" Bett, Steve, message #1475 posted at Yahoo! Unifon Graph€ 27, 2006. Dr. Bett is the moderator
of the Unifon group.

t Bett, Steve, message #1502 posted at Yahoo! Unifon Grageniber 10, 2006.



educational system could be reversed. Our childieserve a chance to succeed, to
compete, and to lead productive lives. The govemmiowever well meaning, and
despite its legislation and funding policies, hesvpd to be impotent in dealing with our
educational crisis. If you want your business tovisee, if you believe our children are
our most valuable resource, or if you are a corestarent, you need to communicate
with others in your community to discuss the prabknd find a solution.



WHY UNIFON?

FROM OUR VANTAGE POINTWe are able to look back upon the years that Unifas used
in various school systems. Dr. Margaret S. Ratzavaisionary, working with a new
teaching tool. With the passage of time, we camfarmore objective opinion, based on
the evidence from the Unifon projects.

The designer of the Unifon alphabet, Chicago ecasiobr. John R. Malone,
appropriately called Margaret Ratz his "apostledr&than any other person, Dr. Ratz
was responsible for the consistent success of bmif@very school system where it was
taught, from before 1960 through her retirementy@athe mid 1970s.

Another acquaintance of Mr. Malone's was a prodtaethe local ABC TV affiliate in
Chicago. In 1960 he was assigned the task of pmdwcsummer show about what was
happening in Chicago. Having heard of the succkEBs.dratz at Principia College, he
and Mr. Malone devised a bold and daring experiment

Dr. Ratz was put on the payroll of ABC TV in Chicaigr three months during the
summer of 1960. In front of live cameras, she wdalth four pre-school children to
read. Three of the children were entering firstigtal he fourth was entering
kindergarten. None of them could read when theyabehe program. Dr. Ratz proposed
to teach for one hour a day for 17 days—as Mr. Maldescribes it, “17 hours with
cookies and milk.” After only 17 hours of instruanti, on live TV, all four children could
read third, fourth or fifth grade books in traditad spelling.

Based on the success of her summer TV progranR&iz and John Malone were able to
acquire grants from Ford Foundation, Western PhinigsCompany, Mott Foundation,
Lilly Foundation and the federal government, amotigers. The funds were used to
conduct Unifon projects in Indianapolis and Hammdndiana, in New Orleans,
Louisiana, in Washington, DC, and at several lategiin the Chicago area.

The Hammond project was funded for a three-yedogday a Title 1l grant under the
federal Elementary and Secondary Education ActRatz spent the first year (1972) of
the Hammond project training and preparing teacimetise effective use of Unifon, and
making the teaching materials for the classrooimghg age before home computers,
everything had to be done by hand.) In the secesad, \seven classrooms in three
elementary schools started using Unifon to teawsh graders to read. By March, most of
the children in the room were reading regular bamksheir own. The third year the
Hammond schools added another eight classroonhe tdrnifon project.

Comments from teachers involved in the Hammondegtayjere uniformly positive.
Children could write any word they could say. Sarhagdren would make the transition
to traditional spelling before Thanksgiving. Chédrdidn't feel frustrated. They were
enthusiastic, and so were the teachers. What Dz.iRaught to this project and others
was the fact that Unifon could be taught by anybedi the proper preparation.



The 17 hours with cookies and milk, aired on ABGdago in 1960, marked the
beginning of the Unifon phenomenon. The producehaf program later moved to CBS,
where he produced another program, “The Day ThegnGéd the Alphabet,” a portion
of which aired as a featured segment on the ChKdeslt program “On the Road,” in
1973.

Enter John Culkin. Culkin, a former Jesuit prieghva Harvard PhD in education and
reading, was then a professor at the New Schdgéim York City. One day a student
asked him, “John, have you seen ‘The Day They Céhtige Alphabet?™

Dr. Culkin said, “No.” In 1973, you could not rumitcand get a copy at your local video
store, but Dr. Culkin quickly located a copy ofttpaogram. After viewing it, his
response was, “Why haven't | heard of this?” A fays later he located John Malone's
phone number and called him. “I've seen this progtde explained. “Have you got any
classes around Chicago?”

Malone told him, “I know one we’ve got in town. Théhers are out of town. There’s a
sprinkling around, but this one is pretty good.”

The Howalton Day School was located in inner cibyd@go, and met in a local
Methodist Church. In 1973 Unifon arrived at the Hdwwn Day School. Dr. Ratz called
Ms. Elisabeth Jones out of retirement to teachdwndiasses for three years. The
resources were severely limited, but together Mised and Dr. Ratz prepared the
teaching materials. The challenge they had to aveecat Howalton was the economic,
environmental and cultural barriers that discouda@ican Americans from developing
self-esteem.

It was just before Christmas vacation when Dr. @udlalled Mr. Malone and asked to
see Unifon in action. Culkin arranged to come tac&ho in January, 1974, and Malone
set up a visit to the Howalton school. Dr. Ratz wasted, but she couldn’t be there.
John Culkin had asked to see Unifon in action. Malapologized, saying that the
children had already abandoned it.

Dr. Culkin asked the teacher, Ms. Elizabeth Joiiesie of her students could read
something for him. Ms. Jones said “Who wants ta fea Dr. Culkin?” All the hands
went up.

Culkin chose a little girl, and asked, “Do you wémpick your book?”

The child said, “Oh, any one of them.”

Mr. Malone relates that the girl could read so wledit John Culkin stood with his mouth
open in amazement. Before that day was over, nidbestudents had read something

for Dr. Culkin. There were some 100 books to chdos®, in traditional spelling. Child
after child encountered complex words without stlingb The Howalton Day School



became the inspiration for Dr. Culkin to author mativan 150 articles about Unifon for
various publications. If Dr. Ratz was the primamifdn apostle, John Culkin became its
chief evangelist. On July 20, 1977, Dr. Culkin peemhis for The New York Times.

“I recently visited the Howalton Day School in Cago.... For the last three
years, the first graders achieved the highest negdicores of all first grade
students in the greater Chicago area, urban andigodn, public and private.

“The students, taking the standard Stanford readexis using the traditional
alphabet, scored at well beyond the third gradele8ome had read as many as
20 books. Mr. Malone supplied the alphabet; Dr. ieet Ratz provided the
pedagogy and training; Mrs. Elizabeth Jones didtdeeching.

“Students had mastered the unifon system by Octolme reading and writing
by December and had transferred these skills taventional English by April.
Similar results have occurred with extensive experits involving unifon and

the Initial Teaching Alphabet with thousands ofdstuis. It works because the
children's first experience with print is positiviehey become readers and writers
simultaneously. They work with their own lively d®eand they are reading from
the first day of the school year. The phonetic al@t makes sense to the
children of the media age.”

In a 1982 article for Science Digest, after thailtssvere tabulated, Culkin was able to
add this statistical footnote: “At the private Hdtwa School in Chicago, first graders
who learned to read with the Unifon alphabet testetie 3.8 grade level.”

The efforts of John Culkin resulted in Unifon makisome inroads to commercial
applications which, at the time, were very expeasiWestern Publishing Company had
invested over $1,000,000 in printed Unifon resositoebe used in classroom instruction.
Nu-Vue-Cue, a school for the deaf, implemented @msuccessfully. Smith Corona
made Unifon typewriters. IBM made Unifon typing lsdbr their Selectric Typewriters.
Apple Computer developed the fonts and a keybaayaut for four American Indian
tribes that used Unifon to memorialize their largps

According to Science Digest, the two Unifon artictbat John Culkin wrote for them
elicited more reader response than any otherstthdyever published. By his untimely
death in 1994, John Culkin had made Unifon knowh amough that The New York
Times had developed a Unifon font and was plantorfgature a Unifon page in that
newspaper.

Today, technologies have merged, at the dawn ahtbemation age, so that all these
resources may be duplicated and implemented iod 8ime and without massive
funding.

We know that from 1974 until her retirement, Dr Rabntinued to instruct teachers and
students in Unifon. Recently we discovered thathemeher retirement years Dr. Ratz
continued to tutor students. One of them sent araikio the Unifon web site at



www.unifon.org Her poignant testimony indicates that Dr. Rataticmed to achieve
superb results.

“Dr. Ratz was the person that turned my life aroulty mother was told that |
was ‘retarded’ and that | would never learn to redy mom found Dr. Ratz. We
were living in Venice, FL at the time and wouldvdrio Sarasota every Saturday.
I would have to check with my mom to see how lamgsl tutored by Dr. Ratz. |
do know that because of the program | returnecctwmsl after the summer
reading at a 5th grade level at the beginning of gnade.

“I am now a teacher. ...This is the third year thag the program. It is
wonderful to see the growth my students make.”

“....If she is still alive, | would love to thanlehfor the impact she made in my
life.”

Darellee Regnier

Unifon drifted into undeserved oblivion after thatimely death of John Culkin in 1994.
What has happened to reading instruction in thesygace then? The Unifon and ITA
projects have been replaced by such commercialpgiges as the Phonics Game,
Reading Readiness, Success for All Foundation #ret slick, expensive, pre-packaged
curricula. Have they done well? Consider the ewigen

There is a "tangled" web between outcome basedatiduc federal initiatives
like school-to-work, Goals 2000, national testingd state level initiatives
which have openly embraced the ideas of Marc TiER&CEE, Alliance for
Restructuring Education, and other spin-offs. @atifa's disasters in reading,
math, and assessment proves that education refamvements are the most
harmful thing to happen to education in the 20thtagy, yet states like
Washington remain intent on following in their feteps because of the political
popularity of "reform".

These initiatives don't come from teachers, or ggpe math or english [sic.],
and they are not demanded by parents. They arenliiy theories created by
psychologists and economists who care more abautstadents feel about
"learning" than whether or not they can do mathread. They have absolutely
no research that any of this does any good, yst d@tiack people like Thaddeus
Lott who use basics to make inner city kids perflikenthose in affluent suburbs.
Socialism was the attempt to create equal econontimcomes for all, but not
even China and Russia were foolish enough to attesrgromise that all
students would perform to the highest standardigéd they have clung to
traditional education which often outperforms edima systems in more
economically "advanced" nations.

Children today enter first grade with a spoken wotary of 8,000 to 12,000 words.
Using any other resource—Pitman ITA, Phonics Gdmgel.ist, Reading Recovery or
anything else—a first grader is still only expectedecognize at the most 250 words.

" Hu, Arthur, article posted attp://www.arthurhu.com/index/edreform.htfor more information and
complete articles, please contact harthurhu@comcast.net




The statistics illustrate the deplorable resultthefcommercial applications: half the
population of the United States is still functidgalliterate.

Unifon, taught for three months in kindergarterfiat grade, could turn these statistics
around. When children learn first with Unifon, thegn write any word they can say in
less than three months. When they begin the tiandid traditional spelling, they
discover that 23 of the 26 letters are alreadyilfanto them!

The vision of John Malone and John Culkin, anddé&eicated efforts of teachers like Dr.
Margaret Ratz and Elizabeth Jones all deserve tharethis legacy of apathy. These
pioneers saw the potential of Unifon and found & tamake it a reality. The present
crisis in education demands no less from us.

Unifon is a phonemic alphabet. Many countries hed@pted phonemic or phonetic
alphabets to present their written language. Stisdarthose countries typically learn to
read in three months. There is no need for spetliagses in Spain, for instance, because
words are spelled in sound signs, each symbol stamly representing the same speech
sound. In Spain, Italy, Finland and dozens of otlmemtries, children learn to read and
write their native language in three months oftfirade.

Children who learn to read early have a deeperesehself-worth that matures with
them into competitive endeavors in high schoobtlghout college and their work
environment. Children who can read and write eealy spend more time with math,
science, history, social studies and the humanifilesy retain for life their joy of
learning, whatever the discipline. Unifon studehts we have been able to track
typically have graduated two years ahead of thesrg and have successful, rewarding
careers.

It is time to reconsider Unifon. Based on its pastlence, Unifon remains the only
provenreading accelerator. It could enable a troubledakcsystem qualify for federal
money. It will improve the self-esteem and confickenf our children. It offers the
promise to help reduce our prison population. lynmaleed be the best hope for our
children to compete in the mushrooming global econo
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LEARN UNIFON FIRST

Dr. Margaret S. Ratz began her 1966 book abouhiegdJnifon with these words:

“Welcometo the land of Unifon. It is, we think, a land fafl promise, where the
child discovers that he wants to read and he carY.au will find in Unifon a
simple and consistent learning tool to introduce ¢hild to reading.

“This is individualized teaching. ... We have seivd for you certain guideposts,
to give you a bit of security in those first day®xperimentation... You're not
even sure of your own ability to function well inifon, and here you are
teaching it to little, wide-eyed children.”

Do not fear. Unifon is easy to learn. Here’s why:

Unifon is essentially phonetic. Many other courgrieve phonetic (or nearly phonetic)
alphabets. In each of these countries, young @hiltkarn how to read in three months or
less. In some countries, the sound-to-symbol rigtiso good that there is no need for
spelling classes. There, and in Unifon, you wiite $ounds, you read the sounds that are
written, and there are no other rules to confuse(go your students.)

Unifon keeps 23 of the standard letters of the Bhghlphabet and uses them in familiar
ways. When your child switches to traditional sipgll he will know all but three of the
letters, and the most common way they are used, dfawourse, already know more than
half of the 40-character Unifon alphabet, so leagnUnifon will be easy for you. The
alphabet thus meets us halfway.

Vowel groups in Unifon have shapes that are simidahe familiar letters. For instance,
0, Q, 0, © and O represent the five “O” sounds. So while there aeesl sounds

available for each vowel, and each sound now sasvin unique symbol, each vowel
group is easy to identify. Within those 16 voweindbpls of Unifon, there remain only
five primary shapes, A, E, I, O and U.

In this section of the book we will first introdudke alphabet to you. Then we will
discuss various educational resources develop&t bigatz and Ms. Elisabeth Jones, the
two most creative teachers of Unifon. What you wok get—because each child learns
at a different pace—is a series of lesson plans.

The great challenge, as well as the great joy,toidet the children’s environment
determine which words they learn next, which swtigey will write or read next, and
when they will make the transition to traditionaidlish spelling. To provide you with
such lesson plans would defeat the discovery psosesvital to the Unifon experience.

" Unifon: A Design for Teaching Reading, by Margaret SzR@hD. Western Publishing Company, 1966,
p. 10.
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Instead, we will provide you with tools to help yptepare the lesson plans appropriate
for your classes.

In the years when Unifon was first being used, comntry encountered monumental
social issues such as the Korean Conflict, the Gblar, the Viet Nam War, the
assassination of the Kennedy brothers and Dr. Naxther King, the struggle for racial
equality and fairness, and many more. Most people lgiven little notice to some of the
changes that took place in the school systems gluand since that time. The
environment in every public school in the Uniteat8¢, however, was consistent in that
every early reader had stories about white, middéss children and their typical
suburban environment. Sometimes the setting wowgento the country farm. Never
were there any stories about inner city life otdrein of any minority ethnic group.

Into that hostile environment, as exemplified by #xperience at the Howalton Day
School, Dr. Margaret Ratz called Ms. Elizabeth 3omét of retirement to teach classes in
Unifon. It is very unfortunate that we know soléitabout Ms. Jones. Dr. Ratz, however,
exposed her educational philosophy in a very prakctway that truly benefited the
students at the African American inner city schobChicago, lllinois. Today we know
and applaud the results of that philosophy; in 1@7dpresented the leading edge of the
educational movement to include all ethnic grouyte the American educational system
as persons of equal worth and ability and, of aguegual civil rights.

When you read below about what Dr. Ratz called diboks, please remember the
social issues of the era in which Unifon was tautiteé open philosophy of Dr. Ratz, and
what it meant for the children who created thettee Igems. The Buildabook concept,
which cannot become a reality until children canteyrwas unique to first graders
because of Unifon. Students in Unifon classes wiioé&r own stories, about their own
life experiences, wherever they lived. For the persf African, Italian or Hispanic
background, the Buildabooks presented an oppoytdoit something vital to emerge
from the classroom: each child could take a sefg®ide in who he was, in where he
lived, about the community in which he lived, abdug friends and the games they
played. By writing about their own experiences ahdring their stories among the rest
of their class, each of these children understbatithey were somebody worth knowing.
Wow, that is really an important concept to grdsm. those who were not WASPs, it was
an elusive concept until Unifon brought a new tgab them.

Perhaps in the long run, the hope and self-regpattUnifon brought to the classroom
was equal in importance to the improvement in megdind writing. Certainly Unifon
classes contributed to a child’s well-being beytimel classroom. The same was said of
the Trachtenberg system of mathematics. Early sscdess trauma to the learning
process, and a rising self-esteem seemed to beatlmearks of such extreme education.
Indeed, it is the prime requirement for inclusiarthe Xtreme Ed category.

12



Dr. Ratz wrote, “Unifon will make of you a freer,one creative teacher. As such, you
will find the whole process of teaching beginnimgding brightened for you, as well as
for your class.” Time after time she witnessed the proof of hetestent.

Whether you're a musician, an athlete, or a teachascle tension destroys performance
and causes fatigue. You must learn to relax anoydmpth Unifon and the children under
your care. They will amaze and delight you withitreamprehension of Unifon, their
zeal to read and write, the speed with which tHegndon Unifon for traditional spelling,
and above all the sense of accomplishment andveth they feel in the process.

A reminder: Dr. Ratz made her reputation by teaghiryear-old children to read, write,
and make the transition to traditional spellingjrafront of a TV camera, and all in “17
hours with cookies and milk.” Tell yourself: if &itd can learn this in a few hours, | can
learn it too. My personal testimony: after 15 masutvith Unifon | could write words if |
kept the alphabet and mnemonics next to me. Afbeutithree or four hours | only
needed the alphabet chart once in a while.

Designer of the Unifon alphabet, Chicago econord®@in R. Malone, wrote, “...The
orthography for a language has one powerful andrioveg need, that of isomorphism.
In classic concept, the alphabet of a languageldhoa such that there is one unique
symbol for each phoneme, and one unigue phonemeafdr symbol; this quality is the
means by which a language is made readily accessibllf that seems to be a mouthful,
here is the bottom line: the fastest way to learle&arn any language is for that language
to have only one symbol for each sound. Indeed,ishine meaning of the word Unifon,
“single sound.”

“The ITA (Initial Teaching Alphabet) teachers ireth960's tended to tell the
parents they could not tutor their kids in the 1dAd they should not expose them
to traditional text. The lack of ITA understandiexentually led to a backlash
against the new program. A vocal 5% of the pardidshot support the decision
of the school to use the ITA.

“John Malone taught Unifon to parents in a 2 hoesssion. At the end of the
session, all the adults could transcribe Englistt teto Unifon. This is one of
the factors that made Unifon much more succedséul the IPA. Parents could
tutor their children in Unifori.

How did John Malone select the particular symblo& tve find in Unifon today? He did
what is any good economist should do. He selettedrtost economical way to preserve
speech in writing. That meant selecting one leftereach phoneme in English. His
research included the School of Broadcast in CouBkiffs, lowa; the Thorndike-
Barnhart dictionary that followed that school’s puaciation guide; and the oscilloscopes
at Bell Laboratories, whereby speech could be brak@vn into its sound components,
as well as writings of spelling reformers Benjankiranklin, Mark Twain, President

" lbid, p. 10.
" John R. Malone, “The Larger Aspects of Spelling Refofiiementary EnglisiMay, 1962), p. 435.
* Steve Bett, PhD, message #1477, November 14, 2006, comyneoséed at the Yahoo! Unifon group.
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Theodore Roosevelt, George Bernard Shaw, and othkey had all settled on a set of
40 sounds that comprised the English language.

The most economical way to reproduce 40 soundsiint would be to use one symbol
for each sound. Since the English language has2lgtters, that would be impossible
without adding new letters. In addition, there werany inconsistencies with the spelling
that made it difficult for all but a few people fiel comfortable writing in their mother
tongue.

Another goal for John Malone was to maintain as lmas possible of the existing

alphabet. Unifon retains 23 of the 26 letters aselsithem in familiar ways. People who
already read can learn to read in Unifon quicklgople who are learning to read will

have only one way to spell a sound instead of edglmhore. New readers will make the
transition to traditional spelling without trauma@n they suddenly discover that they
can read 23 of the letters already.

Mr. Malone tells the story of the first Unifon semt—nhis son, Will Malone, age five.
Home sick from kindergarten one day, Will complairte his father that he had been
going to school for weeks and still could not redwhn presented Unifon to Will. In one
afternoon Will Malone learned the “code,” as hithé& called it. Within days, Will then
taught his “code” to the rest of his kindergartdass and they were all writing—in
Unifon—any word they could say. A five-year-old bityis became the second teacher of
Unifon. How hard can it be?

The Unifon phenomenon had begun. Prompted by Wiliterest and that of his
classmates, John Malone learned that the timetteas upon the child’s initial desire to
read, and that he was able to provide the mostiefii means to accomplish that goal.

Dr. Margaret Ratz particularly appreciated the that vowel sounds are grouped in such
a way that they retain their basic shape, yet tier@ special symbol for each vowel

sound. “This helps place vowel behavior in the vagiter of language instruction, where
we feel it belongs.”

Unifon uses only capital letters. If we have uppgase and lower case letter for the same
sound, there are two symbols for each sound. Beckungllish consists of upper and

lower case letters, children must learn 52 letiessead of 26. Unifon thus uses fewer

letters and each letter is used in a uniform way.

Children learn early that capital letters are useémphasize important information on
traffic signs, billboards, television commercialgdadabels. They can begin to make the
transition to traditional spelling as soon as thegrn the upper case letters of the
alphabet, reading such signs and messages.

" Ratz, op. cit., p. 14.
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To review before going forward: Unifon represemsken English in the most efficient

manner—one symbol for each of the 40 sounds. & oséy capital letters because lower
case letters defeat the purpose of one symbolrfersound. It retains 23 of the familiar
letters of the alphabet. It retains basic shapessdwvel groups, yet each vowel has a
private symbol. Perhaps most important, it redwsgesdling problems from nearly 800 to

zero, giving the child a chance to be successfuifaal confident about reading before he
is confronted with those 800 spelling inconsisteRaci

John Malone organized his Unifon alphabet as falow

1. The basic common Latin-English sound representsitiza used fol3, D, F, G, H,
K,LL M,N,P,R, S, T,V,W, Z

2. Some sounds have two or more letters. For instdheesame “hiss” sound is spelled
with the letters S (sand), C (cell, race), Z (pebtzPS (psalm), and ST (listen),
among others. Unifon consistently uses the singtieel S to represent that sound,

thus:SAND, SEL, RAS, PRETSUL, SAM, LISUN.

Some letters have two sounds. C may be the “S”¢ofinell or the hard “k” sound
of cat Since both of those letters are already used, i ilonger needed. G may be
soft (gem) or hard (goat). Unifon retains the h@rdut uses J for its soft sound thus:

JEM, GQT.

Y is used only for its consonant sound (yet). Ihat needed for vowel sounds, thus:
YET (yet), YUV (young) butDA (day), KT (key), BO (boy), or ¥ZI (easy)

3. The six consonant sounds most often spelled withdymbols (digraphs) in English
are as follows:

i. Z (ch) 1 (ng) 3 (sh)
ii. h (th voiced) h (th voiceless) N (zh)

4. The 16 vowel sounds of English are each assigngukeific symbol. The five short
Latin vowels are given their standard symbols, tat top and bottom of the 1 is
extended to bring this character nearer in widtthé&others.

A - bat E - get I - pit
O - pot U - but

Their long sounds retain the basic shape, but avitlorizontal line added as a helpful
memory device:

A - gate I - feet t - pie
Q - toe U - flute

" Malone, op. cit., p. 444.
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In addition, there are some vowel diphthongs ardted sounds which require
memory ties:

A - awe R - her O - look
© - how O - boy U - use

Viewed from a different perspective, here are the vowel families.

A (A1) A (Ate) A (All)

E (Hen) 1 (He) R (Her)

I (Bit) 1 (Bite)

O (Lot) Q (Old) O (Look) © (Out) O (Boy)
U (Up) U (Due) U (Use)

To help you to write or type in Unifon, downloadns® resources from the Unifon web
site. There is a set of four fonts that you canmload and use to type directly in Unifon.
The best fort for teaching is Unifon F 2005. Thsathe Unifon font used in this book.
http://www.unifon.org/unifon%20characters.htm

You will also need a keyboard map to show you whbkeecharacters are located. The
following chart may be printed out and taped neaurykeyboard for reference. Notice
that the familiar characters remain at the familb@ations (except for C and Q.)
http://www.unifon.org/UFEdRes/Unifon%20keyboard.pdf

The letters X, C and Q are not used in Unifon, tnay appear on the keyboard for
backward compatibility. If you ever need them fooger names, or just for typing in
both traditional English and Unifon, you don’t negedswitch from one font to another to
accomplish that.

Practice writing these words:
soft, see, sit, cent, simple, ylinder, jaw, gem, go, get, gather.
SAFT, S%, SIT, SENT, SIMPUL, SILUNDR, JA, JEM, GQ, GET, GARR.

Drill on these words:
here, there, far, for, store, learnaiker, whether.

HIR, hER, FOR, FAR, STAR, LRN, WEhR, HWERR.

Remember, all syllables mist have a vowel, evenal fle.” Thus, little =LITUL.

Study the following word lists. There are thredstisone each for words with one, two
and three phonemes (sound signs). You will refethese lists (and others) when you
plan your lessons.
http://www.unifon.org/UFEdRes/word%20lists/Words%2ih%200ne%20phoneme.pdf
http://www.unifon.org/UFEdRes/word%20lists/Words%2ih%202%20phonemes.pdf
http://www.unifon.org/UFEdRes/word%20lists/Words%2ih%203%20phonemes.pdf
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Study the Fry List—1,000 words that Dr. Fry thinksldren should recognize on sight
after (gasp!) four years. You should be familiathathis list and know which words are
found therehttp://www.unifon.org/UFEdRes/Fry%20Unifon%200r geif.

While you are learning the alphabet, refer to tha@fah Alphabet Chart. You may
download and print it out from the following pagetze Unifon web site:
http://www.unifon.org/images/UNIFON%20Eye%20Chatt.p The chart includes
mnemonics to help you remember which sounds areghesed.

We recommend that you begin your Treasure Chesc(iied later) as you learn the
alphabet. Find each of these items and place thembiox or Treasure Chest. Hold one
up in the classroom when you introduce the cornedimg new letter-sound or when you
review it. You will, of course, need to settle ®mphotograph of the ocean, but most of
the other items can be found in toy sections akstoear your home.

If you have access to a Thorndike-Barnhart Junicti@hary (Sixth Edition), you may

use that pronunciation guide. Unifon was keyed Hat tdictionary. The word lists

provided here are also keyed to that guide. CAUTI@M on-line interactive resources
(Dictionary and Translator) are based on the CMUimma dictionary pronunciation guide

and do not always match Thorndike-Barnhart. They @eant only to serve as an
introduction to Unifon for visitors, not as a vialitaching resource.

Read some of the literature. In a short time yodlhleicome comfortable reading Unifon.
Begin with A Child’s Garden of Verse, by Robert i®&tevenson. Download it at:
http://www.unifon.org/A%20Child's%20Garden%200f%20%¥es. pdf

Alice in Wonderland, by Louis Carroll, was convertéo Unifon before the latest
character change was authorized by Dr. MaloneQ62The digrap/R will appear as

two charactersqR) in Alice. This should not present a problem fouy
http://66.41.57.23/Alice%20in%20Wonderland. pdf

Unifon tells a child, “Here are the symbols. Thirene for each sound you speak. When
you learn them, you can write any word you can Spell the words exactly like they
sound to you.”

We read books so we can understand what they miéanvrite for others to understand
what we mean. Thus thmeaningof words is the most important thing to grasp. Onif
makes it possible sooner. In the process it gileschild a sense of self-esteem through
success.

18



TOOLS YOU MAY USE

Some of the following items were created and usedessfully by Dr. Margaret Ratz in
the Unifon projects she led. They were funded bgntg from, among others, Ford
Foundation, Lilly Foundation and Western Publishitgmpany, which also published
the books and materials for Unifon. At the timesineesources were very expensive and
often time-consuming to create.

Other items we recommend below were used by Drz Rat other teachers after Dr.
Ratz’ book was published in 1966. The remainingngeoffered have been produced
since 2004, as theww.unifon.orgweb site has begun to replace or improve resources
missing since funding ended and Dr. Ratz retirethedVwe know it, proper credit is
given for the introduction of the resources.

Our recommendation is to keep the process as siagplpossible. John Malone has
suggested that all these materials are not negesHagy are only suggestions. Choose
those that work for you, and use no more than yerdnThe objective is to get children
to write the words they can say, and to love ta reaoks. Whatever gets in the way of
that objective should be discarded or ignored.

UNIFON SYMBOL -SOUND CARDS

Each card has a large Unifon symbol on one sideth®mther side is a smaller letter and
a picture mnemonic to help the child remember thend represented by that symbol. In
1966, classroom sets of these cards were very si@eto print. The picture was in
black and white and the child was supposed to dblor 2006, Scott White and his wife,
Kristy, produced such cards based on the AlphabettGnentioned above, with colorful
pictures You may download one set and print outcaf each letter as you need it, for
pennies. Visit the web page lattp://www.unifon.org/UNIFON%20Sound%20Cards.pdf
for this valuable resource.

Each child collects one letter card when that teeintroduced. The child learns to
finger trace the shape of the letter and placesdh@ in a small ring binder for reference
as needed. In addition to the cards, you will neathg binder for each student to file
them.

UNIFON TOUCH-AND-FEEL CARDS
These cards were the same size as the Symbol-®awdsl above, with a large textured
letter on one side and the same picture mnemonitherback. We cannot reproduce

these, but you may do so if you wish. Use the Sy¥Slooind card above and glue your
own texture over the large letter, in the same rcdlofferent textures for vowels and
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consonants would help to reinforce the color-codiige purpose is to encourage
children to trace the letter.

UNIFON SYMBOL -LEARNING SLATES

Dr. Ratz suggested a “magic” slate writing boardhwsticker-pieces showing the
symbols and mnemonics. The stickers would perniitlien to trace each letter as it was
introduced, to practice drawing the letter. The imggrt was to raise the sticky letter to
see how well the drawing was done—immediate feddliacthe student—and then to
erase the drawing and do it again and again.

This is another item we cannot reproduce. You m&hwo create something that will
work for you, using an erasable drawing board airychoice. You will need to make
your own stencil guides for drawing if you choolis tresource.

UNIFON FLASH CARDS

The value of flash cards has by now been well &stedal. Everybody uses them, and so
will you. The same cards used for the Sound-Syrabtd, by Scott and Kristy White, are
used as flash cards. In this case, the student doeget one of his own. You will
probably choose to cut and paste each symboltardier cardboard card.

Symbols are blue for consonants and red for vowdls. the reverse side are the
mnemonics that use the sounds that the symbolesept. Whatever learning games you
now do with flash cards can be adapted to thesiscar

UNIFON SYMBOL CLASSROOM DispLAY CARDS

These cards are large, to display in the front k& tlassroom as each symbol is
introduced. Scott and Kristy White have again agdghe Alphabet Chart to produce
these. Use them for word building or ask childremiatch their Symbol-Sound Cards to
a Display Card.

UNIFON PICTURE -SOUND CLASSROOM DispLAY CARDS

These cards were produced in full color for Dr.Ralasses. Use the resource above.
UNIFON SYMBOL PuUzzLES AND SOUND-SYMBOL PUZZLES .

This is another resource we have not produced ft666. If you wish, you may create
such puzzles out of the resources provided by SookiKristy.
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These were two-piece puzzles, one puzzle for egetbal. Each symbol was different,
so that all 40 would fit together only one wayytfu make your own sets—and you will
need several—be sure to adhere to this requirement.

LABELS IN UNIFON

Label in Unifon for everything in the classroom.ig hesource will give you a wonderful
opportunity to use your new Unifon typing skillExcuse me, we don't “type’ anymore;
we “keyboard.” You can try out your Unifon keyboaugl skills.) You have downloaded
one or more Unifon fonts; you have downloaded thddh Keyboard display and you
have taped it near the computer keyboard. The o#iseurce you will need is the
software and printer paper to produce mailing lab€hoose the label size you prefer for
your class.

Find the longest Unifon word you will include in wiolabels. From the list below, it
would beDIKBUNERI. Select the largest size of the Unifon font that fill one label
with that word. Use the same size for all the lab&hen simply type into each label the
name of one item. For items like chair and peryalj may want to make a full page of
the item to save paper.

Change the font to Ariel. Following the same segeeprepare labels for the same items
in traditional spelling. For this second phase, filaue choices to make. If you use larger
labels, you can fill each label with one word impapcase and one word in lower case. If
you prefer, you could produce two more sets ofllgbene with all the words in upper
case and one with words in lower case.

Do you know where the following labels would bel@ng

DAR MAP ZER DESK GLOB PEN PENSUL BOK NOB LOK HANDUL
TZUL KLOK WAZ KRAYONZ LID DRAR QELF SIT FiL STAPUL
STAPLR FLOR POT WUTR FONTUN GLAS KUP BOTUL

Many words look familiar, even in Unifon. Longer wis may be more difficult to learn,
but as soon as the child knows the sound of edtdr,Iéde can sound out the word with
success.

KALENDR BLAKBARD IRASR DIKBUNERI BOKRELF DARNOB TIZR
STUDUNT BAKPAK

Children have names and they love to write theneifTarents may balk if they learn to
spell their name in Unifon. Children should undanst that names may be spelled
different ways. When they sound out their own nainethe Unifon books they read,

remind them to spell their names the way their pigréaught them. You may, hopefully
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after getting parents’ permission, permit your slas make nametags in both Unifon
AND correct spelling. These would help studentsidsgow Unifon helps them to sound
out words; it would also act as a readiness toolraking the transition to traditional
spelling.

After the Christmas vacation, when the childremmeto school, they should find that all
the Unifon labels have been replaced by labelsauhitional spelling.

WORD LISTS

Instead of dictionaries at this stage, we offeliotas word lists for teachers and one for
students. Each list is presented in the ordeh@funifon alphabet. Look up a word by
the way it sounds. Each Unifon word is followeditsytraditional form.

Some word lists are offered based on the numbphohemes in each word. One, two or
three-letter words are easier to ledtaep in mind that certain four-letter words willwio
consist of only three phonemes, and in Unifon arilly use three letter<hildren will
find all the no-no words and laugh about them. Yimust decide how to handle them as
you have always done. Expect to encounter theneearhen you teach Unifon, because
children can write any word they can say.

Make lists of rhymes, to help you design your lessaround words that sound the same.
Again, there is little to be gained by using wogteater than four or five phonemes
during this teaching phase.

Make lists of words that change one letter at a&tiommake new words. The new letter
may be in the front, in the middle, or at the eRldese lists will help you move smoothly
from the sound-symbol stage to the word readingesta

UNIFON CODE-BREAKER BOOKS

One word list that children will carry with themymnd their Unifon experience is the
Unifon "Code-breaker" books. Each student will nee@ode-breaker book when he or
she moves to the next grade and another teacher.

Code-breaker books consist of a list of the 10808t used words in English. The words
are listed first in Unifon order so that a studesip is writing something and needs to
know how to spell a word (in traditional English—vegedone with Unifon except for
such special occasions) can look it up in Uniforfinal the correct spelling. There are
dictionaries available to do the same thing buttdsk is made more difficult without
Unifon. Unifon is effective as a dictionary keypgmnunciation if they already know it.

The second half of the Code Breaker book is anlistif the same words in traditional
spelling. When a child is reading literature andamters a new word, the first thing he
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should do is look it up here to find out how tomoance it. The pronunciation, of course,
is given in Unifon, and by pronouncing it correctiye child may discover that he already
knows the meaning of the new word. This activitggares them to use a dictionary,
along with its dictionary key, to help with theirgmunciation.

|LLUSTRATED UNIFON READERS

We do not have access to the Unifon readers thaR&z used. We need similar readers,
however, and are in the process of developing tfidma.alternative, as we discovered in
the Howalton school experience, is to have youdestts write their own essays and
stories.

The Unifon Step One readers will be very short hadvily illustrated. Our goal is to
have one or two dozen such stories, each concegti@at a specific reading challenge. If
your students create these, they may want to ieghmbtos or drawings, like a real book.

The Unifon web site would welcome any Step Oneimgitby your students. These
writings could be shared with other teachers amndesits. It is a great way to begin
teaching the subject of Social Studies—to learn uabother children in other
environments.

Step Two readers will be longer illustrated stoabsut the child's environment. Here we
introduce the first reading material about healid &ygiene issues, observations about
animals, birds, flowers and trees. simple math l@$zza bit of history. Here too we
introduce topics of fantasy for a smattering of djaeading material in Unifon. By
combining fiction and fact, we introduce the whodalm of literature to children. The
fact that some of it represents subjects theylatdlr study in depth should make little or
no difference to them except to discriminate betwége fact books and the fiction
books.

Step Two readers would be more difficult for youpt@duce for your class, but if you
have downloaded the Unifon fonts and you are atygist, you have the tools to create
your own stories and textbook material about thbjesiis you want to teach. The
challenge is to use only those words the childreeady know, or to introduce new
words very carefully.

COMPUTER WITH TEXT-TO-SPEECH APPLICATION
This application was created specifically so thaitdcen as young as three years old
could begin to work with the sounds, words and essees, using nothing more than a

mouse on the computer. There are three leveldg@gplication.

Care must be taken not to stay on the first lewl/tong. Here the child clicks on a
Unifon symbol and the "robot" voice speaks the sbommepresents. As soon as the child
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can recognize the sound of letters you are cugraiitidying, he should begin to combine
the symbols into words that he knows.

The second level permits the child to build singlerds or short sentences by using the
mouse pointer to click on the letters he wantsdd. #arents may use the keyboard to
type the letters by following the keyboard layobtat included with the application.
When the child clicks on the "OK" button, the "rébspeaks whatever is in the text
box—a word or several sentences. Words that arspedled correctly will, of course, be
obvious.

Level three is more sophisticated. Parent or teaciasy type paragraphs at the keyboard
or add the letters one at a time with the mouselL May also choose to type in traditional
spelling and have the application covert it to Onif This way you need not be

thoroughly familiar with Unifon.

Another way you can use the application is to cutl gpaste words from another
document, either in traditional or Unifon spelliragnd paste it into this application. If you
choose traditional, the application will convertatUnifon, as before. Again, when you
press the "OK" button, the "robot" reads what yauenput in the text box. At this level,
your text may be an entire chapter from a boolg full magazine article -- any text may
be handled in this manner.

This application can be used for the purpose dinggto the blind. Any literature that is
available at the computer may now be converted ndod and presented to a blind
person in an understandable manner.

One warning: The first version of this resourcenmrconvert numbers and will simply
crash when it encounters one. Be sure to manuadllf sut numbers before you convert
English to Unifon.

CoPY MACHINE , SCISSORS HOLE PUNCH, NOTEBOOKS

Do not overlook the importance of such resources.

One of the most enjoyable activities your Uniforathvill undertake is to write his own
stories for others to read. For this activity, yeill need to copy his story to share with
others. To compile stories into a Buildabook (digsat later), you will need the scissors.
Writing to read is an entertaining way to promotwe for reading to young children.
When they can write notes to each other in theicrst code" they are thrilled. Of course,
such notes need to be monitored at times, evarsirgrade.

We have learned that as Unifon techniques and resswvere refined, perhaps the most

powerful resource of all was to simgdit the children write notes, letters and stories f
their peers to readMany teachers dropped the other resources and walgle to
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accelerate Unifon itself. The primary example wémwalton, where Ms. Elizabeth
Jones’ students started to make the transition ftémifon to traditional spelling by
Thanksgiving vacation instead of Christmas.

THE SUNDAY CoMICS

Why comics? First, because the words are printagoper case letters. Second, because
kids love them. Third, much of the writing from thest of the Sunday paper is in lower
case. Thus the discovery process moves naturalhly the known to the unknown; from
Unifon in upper case to traditional spelling in epgase; from there to lower case. The
transition is fun, and automatically becomes pathe exciting discovery process.

We do not know who originated this novel idea farfon, but we suspect this, too, may
have come from Ms. Elizabeth Jones at the Howdltay School. John Malone does not
know where the idea started, and Dr. Ratz doesnmattion it in her 1966 book.
Whatever the source, it is pure genius and thisureg works like a charm.

You are not going to introduce any child to thigp@a What you are going to do is
simply have copies of them available in the roorhséme point, one of the children in
your class is going to look at these comics andtsdymself, "I can read this!" A child
who has learned the Unifon alphabet sounds wilbanter 23 of the same letters when
he looks in the Sunday paper comics section. (Mauddc“cheat” a little and judiciously
place the most appropriate comic on the top ofsthek—meaning the one with words
most familiar to your class.)

After your class discovers Sunday comics they walillbegin to make the transition to
traditional spelling without further involvement tieir teacher until they encounter a
new or strange word. Then you will write it on theard for all the class to learn, add it
to your list of known words in Unifon, and let theeeep reading. Teacher’s role now is
to help when they need it; otherwise, stay ouhefway.

During the transition process you will teach otlsebjects appropriate for this grade
level. It would be good to type portions of theskass in transliterated Unifon. This
means typing one line in Unifon and the one below tradspel (upper case only at first).
For an example of this, see these pages at thetwiéb site:
http://www.unifon.org/Joke--Tenjewberrymuds%20(&J.p
http://www.unifon.org/Ken%20Anderson.htm

Before long, you will have the opportunity to induece your class to lowercase symbols
for the traditional letters. They may become cwi@bout the other sections of the
newspaper, TV ads in lowercase, or magazines plagents read. Whatever the stimulus,
it is important that the childzantsto know, even if you must lead him in that direntio
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When children have made the transition to trad#lispelling, they will still be able to
read most of the words they encounter. Because lihgg learned five vowel groups,
they will more readily grasp how the sounds workraditional spelling. The 23 familiar
letters are all used the same way in Unifon anditicmal spelling. Even the digraph
symbols (ch, th, sh, ng) that became one soundhsigimifon act in consistent ways, for

the most part. Your class has learned this, nadridyng it daily, but by reading comics
and enjoying the experience of discovery.
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PREPARE YOUR CLASS TO READ

First grade is usually the place where childrenr#geir formal reading education. This
presentation will proceed based on that settirgy afe discuss briefly the differences
between students who may be ready to read in kyadiem and those ready to read in
first grade.

The kindergarten teacher will evaluate her studintietermine who is ready to embark
on a formal study of reading. Her approach is td watil the child voluntarily expresses
interest in learning to read. Just as there inolting without learning, there is no
learning without readiness. Stated another way,cgm’t teach someone what they are
not ready to learn.

By contrast, when a child enters first grade, tirenl reading education begins, often
whether or not they are ready to read. The majofistudents will have reached that
point by first grade; that is why it begins theBeit some will lag.

Focus on word meaning, not memorizing the uniqueds of each character. The
character is only important in its relationshigtsoneighbors. By keeping your focus on
an active movement through the word, you reinftrae the symbols are used and
quickly bypass the independent sound-symbol. Dz Ralled this the “joy of meaning,”

The first order of business for a child is to ledra 40 symbols and the sound each
represents. To keep the child from being boredemihding this drudgery, you will need
many games and memory drills. The goal is for tikldo learn each sound-symbol so
well that he cannot be misled.

The Treasure Chest is one such activity. This isr ymllection of familiar objects that
represent the 40 symbols. Collect objects for ysassroom Treasure Chest that are used
as mnemonics in the Alphabet Chart and Flash Cards.

Both Dr. Ratz and Mr. Malone favor calling Uniforbacret Code. The purpose in this is
for the child to treat Unifon as his own specigihalbet. Unifon should never become
simply a drill. Your challenge is to make it intsti@ag. Children love “detective” work,
so give them something to decipher.

Individual attention is vital at this early stag@me children will learn fast, some will be
slower. To be sure each child has learned the seigmd, you must give him as much
time as he needs. Dwell on carefully listening tecern which symbol would best
represent the sounds in each word. Each childresibond in his own time.

" Ratz, op. cit., p. 22.
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Do not stop reading to a child when the child begm learn how to read. Read from
picture books to develop a concept of order anduesecp. Stress left-to-right eye
movements. The child will take more interest in Wads and stories when he learns that
“the printed word is simply a living experience detvn on paper.”

You may think English spelling is so chaotic thitchildren will have some difficulty
reading traditional English. You will not face tipsoblem when you begin with Unifon.
The essential difference when starting with Unifenthat the 40 symbols are very
consistent. When the transition occurs to tradaiospelling, children have 23 of the
letters to help them “guess” at an unfamiliar spglland they will have their own copy
of the Code Breaker book to help them with thelsgebf new words. Children will not
stumble seriously over new words, the teacher lvéglithere to guide their progress, and
each student will have a Code Breaker book.

Break up drill periods with games. Use symbol catde Treasure Chest, or flash cards
to keep children interested. You will not need tdl ds much in Unifon as you do in
traditional English. Use the extra time to readudlto the children. The goal at this stage
is to show the child by example that reading eqlesdsning; reading brings enjoyment;
reading mirrors life.

What do you read? Whatever you want the childreleaon. Funny things, sad things,
problems to solve. If a child is interested in subject, every time you read something to
him you reinforce his desire to read for himselbuYshould read aloud three or four
stories each day. Divide your class into smallevugs and invite moms to read to a

group.

Remember: September is for you to read, play gaswge puzzles, discover subjects
and stories of all kinds. Intersperse these am#iwith drills and games that focus on
learning the 40 sound-symbols.

“Begin school in September so full of what booksénto offer and so anxious to present
them well that no child can resist you or the batks

" lbid, p. 23.
" Ibid, p. 24.
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TEACH THE UNIFON ALPHABET

Plan to spend whatever amount of time your claggires for all the children to learn the
symbols so they cannot be fooled. Patience ane@yerance will reward you with
students who learn to love reading. The time y&e taow to accomplish that may keep a
student from dropping out of school later.

While a student is learning the sound of each synyleol can reinforce it by having him
draw the letter, build words with it, use those @gin one or more Buildabooks; and
listen to words with that sound as you read tocthes. This book is not a lesson plan, as
such. You must devise your own. The resourcesteasebe used from the very
beginning and throughout the year to reinforce etat sound and symbol you are
studying at the time. That means you must reacbacdme thoroughly familiar with the
resources here before you teach the first class.

There is another reason for this suggestion. Qraest may understand what you are
saying, while another is confused. If you preskatdame symbol in a different way, the
second student may understand it better. A thirg nvay reach a third student. No two
students will respond alike to every presentatbarn,it is your job to find one

presentation that reaches every child. When yowvdte it down, so you know which
techniques work for which children. During the cgriof the year, you may streamline
your lesson plans to accomplish the best resutts the least effort, the most fun, and the
least trauma.

Contrary to some theories of education, we know\tbaels are the core of the English
language. Dr. Ratz knew that she had to resolvedh&ision about vowels in order to
teach children to read. This is because we ha#ngtish, 16 vowel sounds and only five
letters to represent them. Moreover, through tregs/eve have devised over 800 ways to
spell them!

John R. Malone used five groups of vowel symbakgted to the five letters we use for
vowels. There are three A symbols for the A grdbee E symbols for the E group, and
SO on.

In her teaching, Dr. Ratz searched for a way tp tied children remember each group
and settled on names that the children createdsbless. You don’t have to use them,

but our suggestion to you is: don't reinvent theeelhUse what has been proven to work
best on other situations. That is what we are ptesgto you below.

1. The SHEEP soundsA; A, A—are used impple, apronandorange
2. The LITTLE GIRL sounds-E, ¥, R—are used irlephant, eagleandfern.

3. The GIGGLE soundsd; t—are used ifndian andiron.
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4. The COOKIE sounds©, Q, 0, © O—are used imctopus, boat, book, ovand
boy.

5. The SPOOKY soundsY; U, U—are used immbrella, spoonandvacuum.

You are not required to use these mnemonics, boé sgpe of mnemonic will help your
children to recall how they were introduced to egabup of symbols. Let your class
choose how to remember the vowel groups, but beapee to follow through with their
choice. An example by Dr. Ratz is offered below.

Take the apple out of the Treasure Chest and styetohildren: “Listen to this
sound. It's like a little sheep saying, ‘AAAAAAJW listen to the word | am
going to say: APPLE. Here is an APPLE [holdingf.uwWatch as | make the
letter for this sound on the board. It goes dowmyd, and over. [Make it.] Can
you make this in the air? [Have the class makddher A.]

“Now | am going to give each of you a card withstebund on it while | put our
APPLE into the Treasure Chest. [Pass SYWBOL-SOUND CARDS.] Run your
finger over this letter; down, down, and over. Niown the card over for a
surprise. What do you see there? [Children wilbfem apple pictured, ready to
be colored.] Every time you see this [hold up thple] or this [write A on the
board] or this [hold up the letter-card], what sadiiare you going to think of?
...That’s right, the sound of the little she&llAA4AAA. Now watch as | make the
word. [Write APUL on the board.] Tomorrow we'll see what happenshioA
when we move some lines around. Now | want to yeacda story about some
little sheep in a far-off country named Australia..

When you present each vowel, you may present camsgaround it, before and after. It
is the vowel, however, that gives a word its opssnéYou cannot sing, or even speak, if
you leave out the vowels.) Vowels must thereforstbessed during the learning process.

Teach all the vowels in a group before you movéoaie next group. This will help to
reinforce the visual element that relates the sysntootheir groups.

The next day plan to review what you learned alimaifirst A sound and introduce the

second symbol, the lonfy Point out that the line across tAehas moved to the bottom
of the new symbol, and drill on the new sound slyisibol makes. Now the apron goes
into your Treasure Chest, since this representsdbiad of the second A in the group.

Depending on how well your class responds to titr®duction, you may also want to
introduce the third\, and place an Orange (please, not a real one!)unT@asure
Chest. Of course, you could pass out orange dlicebe class to consume.

Before you introduce the E vowels, it would be adjalea to add some consonants.
Your selection of consonants should be based twod)well they each work with the

" Ibid., p. 27-28.
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other vowel groups, 2) how frequently they are usefinglish, and 3) how consistently
they are used, because we want to avoid confueromoiw. From the literature we have

converted, the most used consonant sound-signs dte D, S, L andR.

Use the word lists to find some words using theseonants with all the vowel sounds.
UsingB andT, for instance, and limiting our list to words witlree sound-signs, you
can form the wordBAT, TAB, BAT, BAB, andBAT (bat, tab, bait, babe, and
bought). When you teach the E group, you canBidb, BT andBRT, one of our
favorite Sesame Street characters. With the | gyowpgetBIT andBiT. From O you

can usBOT (short for robot) an@QT. This leaves out three of the five O sounds, but
by the time you reach the O group, you will hawggtat other consonants to use with

those vowels. Finally, from the U group,andT may be used fd8UT, TUB, BUT,

TUB andBUT (beaut or butte work, but | recommend you teachathidl butte if you
use this combination.)

Those are not all the words you can build with Byl one of the 16 vowels, only those
that have three phonemes and three letters in binffou can imagine that when you
allow the students to have a vote on which wordy thiant to use, your lesson plans may
need to be revised on a daily basis, but the @nldvill learn faster. If you insist on the
structure you will provide them with a hard and fesson plan and you will remove the
creative impulse from the children.

As you continue to alternate new vowel sounds gntbsls and add a consonant here
and there, the children should be using all thew mords in stories, notes, games,
exercises—anything to reinforce the joy, understamdnd retention of the sound-sign
relationships.

Adding anS to the symbols of the second day will give \@AS, BAL, andBASBAL
(base, ball, and baseball, a six-letter word inf@hi At this time you could write a

sentence on the board to display new wofdidA WT LRND hU WRDZ FAR
AND . In this case, Unifon for baseball and baseball bat

would be added, to remain until they were excharigedew words in the days that
followed. Soon you may need to replace this onéeser with a list of the new words

the children learn on a given day. You can revieant in a drill, or have students use the
new words in a sentence, or devise another gamgrtiorce the latest vocabulary in

writing and reading.

Some of the characters you present, especiallghtheacters for the digraphg, th
(voiced and voicelessh, chandzh,will also need some mnemonics to help your class

recall the letters. Notice that three of the |attesve a slashZ; € and®—and that the
I has a tail.

It is vital that the words you teach have real niegufor the children in your class. If

your students choose some of the new words then, |6y are more likely to know the
meaning, more likely to be able to recall themédrethll new letters should be
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assimilated into words the children can use inrtiveiting, and they must be encouraged
to write them to share with the rest of the class.

A few children may master the sound-signs in a weekthem help the slower students.
The slowest ones may take three months. The nbejcuve discuss will be how to
merge individual sound-signs together into meanihgbrds and sentences; but you will
be doing this from the very first experience withildn and the word “apple.”
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MERGE SYMBOLS TO MAKE WORDS

Unifon is a phonetic alphabet; phonetics is 10@@etr of every word constructed in
Unifon. Students are not learning a few sight vodaty words, but how to write and
read their entire vocabulary, often more than 12@06rds when they enter first grade.
Like students in Spain, Italy, Finland, and othemratries who learn from phonetic
alphabets, they can learn this in three monthess:. |

Children will learn that some words may have twifedent meaningsBUDI BER

WAKT AN HIZ BER FZT. You must guide the student to the understand hew th
meaning is derived from the position in the sendenot from the way the word is
spelled. We learn this the same way we learnedst®th among reign, rain and rein.

Vowel groups help students spell better when thakearthe transition to traditional
spelling. Some of you will find it very difficuliotunderstand how you can make a good
speller by starting out “wrong”. The surprising ffé&& when children make the transition
to standard spelling, they love to make fun of‘thld people’s spelling,” and they tend to
remember it better that way.

Starting with Unifon, children learn the words heyt sound, so there is no longer any
conflict with words that look alike and sound ditfat. The most offensive ones are the
“ou” and “ea” combinations. See how they becomeuaiin Unifon, much easier to
distinguish one from another.

though hQ feather FEhR
through RRU read RID
thought hAT steak STAK
tough TUF beau BQ
bough BO heart HORT

The most used vowel phonemes from each of thegfiwaps are familiar onesA+ E, I,

O andU. When a student makes the transition to standaitirgpehese are the letters he
will find most often being used in the same wayytivere used in Unifon.

Merging letters into words may be the most difficiep in the learning to read process.
The goal of traditional teaching is to build sigbtabularies, essentially ignoring the
inconsistent spelling of the words. About halfloé tstudents in any class will accomplish
this goal and learn the 250 words they are suppiskegrn during the first year.
Typically, those who fail to accomplish this goet #hen put in “at risk” classes and their
parents are told their child is retarded “and waélver learn to read.” That was the fate of
Daralee Regnier, whose testimony now opens theodnifeb site. But today Daralee
enjoys teaching reading to “at risk” students beegwer mother found Dr. Margaret
Ratz, in Sarasota, Florida, still teaching Unifoittvamazing results. Dr. Ratz worked
with Daralee and a few other students during theetsummer months between first and
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second grade. When Daralee entered second gradeoslhd read at fifth grade level,
and was never again called “retarded” by her retdachers. She graduated from
college and is now teaching reading to at-risk estiisl

If you noticed one thing from the above paragragpshould have been that about half of
any given class will learn to read when they aoglté sight vocabulary. Don’t you think

it is strange coincidence that the NALS study thatdiscussed earlier found that nearly
50 percent of our population is functionally illisee? | do not believe that is a
coincidence. Learning sight words will work for prcent of the students, thus
maintaining the status quo. The school systemsylare the slow 50% in special classes
in order to maintain their “standards of excellénmeguired by the No Child Left Behind
Act. That is unacceptable in today’s high tech,ldwide competition.

Yes, it is often a struggle for youngsters to Iearnead phonetically. It is, however, no
more difficult than learning sight words. More stads can learn if they start with
Unifon, and more of them can read, write and spmitectly when they make the
transition to traditional spelling. Would you ratheave your child—or the class you
teach—read 250 words after the first grade, or@{06QL2,0007?

The struggle at this point is worth it. You, thadber, must ensure that there is a
minimum of what Dr. Ratz called “the huff and patage.” How you do that will depend
on you and the student; | cannot tell you a greatet to make it happen. There are
teachers who make even drudgery fun; | had onlkasiet in first grade, Ms. Leona Trout.
It seems to be a rare gift, but if you have itsthiould be the time to use it. Once the
children overcome this hurdle, the task of readjats much easier for them. Keep it as
much fun as you can.

While Unifon does not require students to memasigét words, when you stress the
meaning of a word as we suggest here, you arengetpe child to accomplish that goal.
We want students to begin that process, but weotlavant them to concentrate on doing
that with an alphabet they are going to abandaer #itree or four months. Some of the
shorter and most frequent words will quickly becaight words; it cannot be helped.
Just remember that sight vocabulary is never a gaaljust something that happens to
some people. The other half of the class will He &bread and understand, but they will
do it by sounding out the words.

From the time it is first taught, a child shouldknthatA is not a sound that is used
alone, but only within a word, like apple and Bdtat is what we mean by emphasis on
the sound as part of a word that has meaning for Vbe key to merging a letter into a
word is to leave the individual symbol as soonhesstudent understands it. Review it,
yes; but always shift immediately to putting thyinbol in the context of a meaningful
word.

When the child learns that there are only 40 soumdsir language, and that he knows

how to write all of them, he understands that ewveoyd he knows is available. That is
knowledge; that is power. That empowering knowleblgiéds confidence and pride of
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accomplishment. It is simply a trait that, onceasex, will carry a person throughout
life.

“Sounding out a word” is a necessary process foresohildren. In Unifon, this should
only last for two or three weeks at the most. ¢hdd still struggles to sound out a word
after that, he does not fully grasp the sound-sighss is in indication that you need to
reinforce that part of his learning process. Sttglared to understand the symbols so
well that the sounds tend to “slide” into wordse thords into meaningful sentences for
them. The struggle with huffing and puffing shobklkept at a minimum. Review the
sound-signs with the games, puzzles and flash cards

Avoid drilling on individual syllables. Say the sal} but immediately work it into a
word and stress the word meaning. Vowels are tbhadsthat last longest, and each
syllable of a word has a vowel. Teach the chilcthtove past the consonant to sound the
vowel, for it is the vowel that shapes each word.

You might introduce a new word by recalling thevpoers day’s lesson. “Yesterday we
learned the sound the sheep makesAtiseund. Now let’s learn a new sound. Watch my
lips and listen carefully. [Write & on the board to the right of tie] I'm going to
combine the two sounds to make a wakd. AT. AT.”

Each time you say the new word, underscore withr hand the signs as you make the
sound. “Now you say it.” Ensure all the students peoperly produce th&T sound.

Help them to recognize that the two signs and thmds they represent make a word that
means something to themat-“Now let's add another new sign for the solhdVNe'll

put this new sound before tAeto make another word. This time | want you to ned
what the word means when | say it.”

Say the sounB three or four times, then put it into the full wot@AT. BAT. BAT.”
Again, move your hand under the letters as youksiiean slowly. Have the children
speak the word several times. “Now can someoneehlvhat that word means?”

You may expect children to recognize the name @fstick used to hit a baseball. You
should also prepare for those who say it is a §lygreature that comes out at night,
especially around Halloween. Here is your challetigen. You may be led in one of two
directions, and either one is correct. You mustida go with the flow. You are going to
let the class toll you what they are interestedvats to hit baseballs or bats that fly at
night. Why? Because if they are interested in thgext, they will be eager to learn other
words that relate to that subject.

Let's say you are lucky and the children mentiosédtell. Here is a perfect opportunity
to teach the other sheep sounignd/\, along with thel andS. Six new letters in one
day may seem like a lot, but if your children areerested, many of them will retain it.
Tomorrow you will work with these new letters, whet or not you introduce any more
new ones.
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Possible Unifon words you could make with thesetstAT, BAT, BAS, BAL,
BASBAL, SA, LAT, LAS, LAST.

If your class wants to talk about flying bats, ddes introducing the “giggle” sounds
next,I andt, along with some new letters that will work for & bory—F, S, N, T,

D, Z andL. Perhaps you could interest them in baseball teseday and flying bats the
next. That would be ideal, because of the easgdnttion of new letters and the review
of those already introduced.

Words that relate to flying bat&T, BAT, BATS, BiT, BIT, FL1, NiT, DiN,
FLtZ, FAND. Now we can even make some useful senterBAJ:S FL+ AT NIT.
BATS DiN AT NIT. BATS FIND FL1Z AT NiT. hU BAT BIT hU FL4%.

You are off and rolling on your journey to readihgtwo or three days—even a week—
your students have learned several sound signagi@édow to make several meaningful
words with them, even write a sentence or two Withwords they have learned. This is
a far cry from the Dick and Jane days.

In another week or two your students will be wgtshort stories using any word in their
vocabulary. They will need help from you, of coyrsecause they are still learning new
signs for the sounds, and they are uncertain wéigntis are equal to which sounds. But
because you have their interest, they will leacdise you help them with the new
words they want to know, they will learn.

Huffing and puffing will be minimized if the child eager to use a word he doesn’t
know. Because he wants to learn it, he will remanitb&eading will become more easy
with constant practice and exposure to the sounddheir signs. The sooner your
student becomes thoroughly familiar with the sosigghs, the sooner he will be able to
write any word he can say. That is your goal &t fito write and read anything the child
desires.

“Consonants really fall into place before and ambigentifying vowel combinations.”
Vowels are the primary clues we have to understamds. We want the child to
recognize vowels almost automatically as he sdamgptinted page. Dr. Ratz believed we
should point out the vowels to a child who is sglirgg with a word. For instance,

“That's anA sound you're headed for. It meagrass for animals to eat.L et the student

supply the wordPASZR.

While children are working with Unifon, spelling mot important, only the logic of
sound signs. You can help the child assembledistgrds that have meaning for him.
For instance, one list may contain things to eathiWthe vowel group of A sounds,
there are several items. A?UL andARINJ, our first words, we can ad€iAK,

" Ibid, p. 34.
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KANDI, APULSAS, STAK, andHAM. A list of things to wear would includ&PRUN,
BAL, PANTS, HAT, KAP, LAS. Under things to do we could liBLA, DANS, RAP,
PAT, LAF, STAND, RAK, TAK, BAK andMAK.

Rhyming words help a child to learn the combinatiaf sound signs. Avoid nonsense
syllables, however; we instead want to stress wiinds have meaning and collect as
many of those as we can in the short time we veitWorking with Unifon.
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WRITE THE LETTERS

Unifon is essentially a “write-to-read” program. ysu teach each letter, teach the child
how to draw that letter. In all cases, teach varigsters first, and you add consonants
based on the needs of the children. Most of tHeviahg two pages will be familiar to
you, since 23 of the letters are the same onesse/@ow. Always give the following
directions—and, of course, follow them yourself:

A A N

—_—

Down, down and over. Leave the mouytbroonA.
— —
E x R
\
—_— —_— -
Down, over, Over, down Down, over,
over, over over, over oveguand,
down

=
h-

U u u
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B @ D F G H

—u

K L ™M N W

P R S % T h

R VvV W S Y Z

Maintain standards of excellence—straight, cleaediand curves. Each letter must be
recognized by the other students in the class.n&sstudent reads another student’s
writing, they will help to correct the letter drawg errors, but you need to teach the
correct way from the outset, practice it very caltgfyourself, and support the
corrections required when other students are hawndple reading someone’s writing.

When you introduce the letters, draw them in thead have the children do the same.
Letter charts and flash cards can be printed anddwout to the children. Have the
children trace each letter they learn in thesessize

You may wish to hand out letter drawing paper tip Iséudents learn to draw the Unifon
characters. You do not need a middle line, howeherause all the Unifon characters are
uppercase. On the chalkboard, make top and bott@s bnly.

Children should practice writing on paper and anc¢halkboard.
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SHARE WRITING WITH BUILDABOOKS

The “buildabook” series was a vital part of the fdniprojects. Buildabooks gave the
children a way to create stories and word listd, tarshare these with their peers. It gives
you, the teacher, an opportunity to bring theeather on board. Today, it gives you and
your students an opportunity to share their creativtput with other Unifon students
across the country by sending them to the Unifoh site, atvww.unifon.org

Buildabooks serve several purposes:

1. Readiness. Each buildabook implies a starting diaiceral language
development.

2. One-on-one interface. Students expressing thearimast thoughts and feelings
well help you to better understand their needsadmidies.

3. Appreciation. By writing and illustrating their ovoooks, children begin to value
the contributions of others, and understand hotwps can help explain the text.

4. Understanding. Class and ethnic boundaries disapgezhildren experience and
share the creative work of their classmates.

5. Tracking experience. Present a commentary by thé@reh of their early school
experiences that they can treasure for the retbeaflives.

As soon as children have started to blend wordaod most of the symbols, they can
create their own books. The buildabook seriesBmaRatz started is, of course, unique
to Unifon. Students would not be able to begin sutiook until third or fourth grade
under any of the present curricula. With Unifonwewer, they begin before the end of
September to create their own notebooks, full chtthrills them about life.

The early buildabooks begin with a few printed $ingist to get children started to think
about the subject. In the beginning you may neeaddd the lines to them, because they
will only be familiar with a few of the sound signs

Buildabook One

“Here | am” is the first opportunity for a child texpress himself in writing (and
illustrations) and feel approval about his createféorts. Here he will share his own
world. This is vital to his sense of self-worth,lets digress for a moment.

The readers my generation started with were thé Bred Jane stories. Dick and Jane
were WASPs, a term which means white, Anglo-SaxahRrotestant, and suggested the
stereotype of middle-class America at the time. déhybgave a thought to how people of
another ethnic background would feel when they teade books. Many children could

not relate to Dick and Jane; and whether or not tealized it, they developed feelings

of inferiority when they would read about theselsblan kids and their pets.
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Unifon changes that for children. Every child hadearing life events to tell us about. In

doing so, he discovers that other people are istiedan his life. As he learns self-respect
about his own environment, he also learns tolerabeeause he develops an interest in
his classmates who may not live in a similar enwinent. This was not a stated goal of
the Unifon projects, but rather an important, pesitsurprise advantage that was

discovered in the process of using Buildabooks.

Self-respect comes when a child accepts the fattdifferences in size, shape or skin
tone are okay, and that he is unique and someondsakorth knowing. Buildabook one
is the child’s self-portrait in words and picturédsg beginning of his self-respect. Teacher
and students will determine how much time is spentHere | Am” before moving on,
and it may vary from class to class.

Buildabook Two

“Up, Down and Over” is the second Buildabook. ltegose is to develop the child’s
awareness of things on our planet—up, down or adius surface. Airplanes, spacecratft,
submarines, mines, cars, truck, trains—all aregame in this book. You may think of it
as a way to discuss various jobs and what it tekel® them well. You may also think of
it as a look at transportation.

The children in your class will have great ideasghair own, often based upon the jobs
their parents do. Again, it is important to encgargheir appreciation because their sense
of dignity through labor is nourished by it. Somiladren will have pictures for this
notebook. Others will draw their illustrations.

Buildabook Three

“My Inside World” introduces us to the child’'s homhis family background, his
lifestyle, his favorite (and most hated) foods,reational activities. This is a good
opportunity for you to present health issues, fae water safety, how to handle
emergencies—anything related to the home. The atriéchtes a notebook and you
present your first textbook. If you do your job Wehe child may never know he is
studying hygiene, or home safety.

Buildabook Four

“My Outside World” gives the child an opportunity feel good about where he lives,
whether it’s in the country or the city, on a ranatiarm, or in the suburbs, Because he is
writing about his own environment, and learning w@ththat of his classmates, he is not
confronted with culture shock. He feels at homeating stories about his personal
surroundings. The real purpose of this Buildaba®Koir the child to understand that
“life’s real joy depends not on where you live, lomt what you put into living, wherever
you may happen to be.”

" Ibid, p. 37.
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Buildabook Five

“My Town” describes the streets, favorite storespme the child sees at work in the
community. No more Dick and Jane to make a chitd feferior. These are his streets,
his neighbors, his neighborhood. He knows the 2ok Jane who live here, and that
brings to him a sense that his world is okay, #&rd he is a special part of it.

Once a child learns to appreciate his own neightimih he is more likely to take an

interest in someone else’s home turf, rather tloam fgangs to protect his little corner of
the world. All ethnic backgrounds have interestamgl unique lifestyles and celebrations
that are worth knowing about. We start with the orst familiar to the child and branch
out from there to encompass a worldview that isuisitjive, positive and tolerant of

others.

Buildabook Six

“This is My Country” is a book that begins with serawareness of the child’s country,
or of his parents’ country if it is not the Unit&lates. Awareness and respect for our
heritage and ancestry is an important part of bpnegd of who we are, of self-respect. It
is this stepping-stone that permits children tcept@nd appreciate people of other lands
and cultures.

This was the final book in the series created byRatz, but she suggested that it should
not be the last. From here, teacher and classdloountinue to build books about various
subjects of special interest to the class this.yHae wise teacher will continue the series
in such a way to introduce whatever textbook subjelbe decides to teach next.

It is also vital to understand that when childregib to make the transition to traditional
spelling, that doesn’t mean they should stop “boddoooks” to share with their peers.
You may want to create a Buildabook for every schjgf study. Remember, after
Christmas, your children will be able to read thii@urth, sometimes fifth grade books.
Not only will they be able to read these books,thely will have a love of reading and a
real desire to read and write.

Let them read, silently or to the class. They caapare and share book reports just as the
older children do. Let them do that. Be preparetth wextbooks about whatever subjects
you can introduce to them. They will read. You vaéllp and guide.

A word about help. When a child encounters a newdwa tradspel, you have an
opportunity to present the “Code Breaker” book ahdw him how to use it. You can
look up a Unifon word to see how it is spelled itiadally. Be prepared to laugh with the
children as they discover how strange and funny‘ele folks” spelling is. Or if a child
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does not know how to pronounce a word in traditisgelling, you can look up that
word and the Unifon will show him how it should penounced.

However you choose to introduce the Buildabookeseithe most important concept is to
open doors to worlds of experience. You choose imoeh or how little time to devote to
each book. It is better to spend quality time exptp a subject, however, than to skim
through all the books before Christmas.

It is not necessary to use all the Buildabook seimeUnifon. The concept and process
has just as much value after Christmas, when theyento traditional spelling. Involve
the art teacher in some team teaching effort, ve ghe children another avenue of self-
expression.

“You can teach the child, through these booksmbef important thing he will ever
learn in this world: that he is someone worth krrayvi

" Ibid., p. 38.
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WRITE AND READ CLASS WORKS

CHILDREN GET THEIR FIRST writing experience with the first Buildabook. Your
Buildabook series will be somewhat structured, ranfd request for students to provide
specific information for each of the books. Theistf practice making letters will come
with this discipline. They will be motivated to guly learn how to draw the letters,
because they want their friends to read what thretg w

At this stage of their development, children wélatn three concepts.

One, they will focus on each letter as they drawfltis will reinforce the sound-sign
correspondence in the child’'s mind. Because yowsgne letters in vowel groups,
consonants may also be presented in groups th&tdwmoilar, for both drawing and
writing purposes. A little forethought will enableu to teach more effectively.

Two, the child will learn how to draw (and use) |B&ers in Unifon that he will use to
draw and write in traditional spelling later on. Bbse, the 18 consonants will be used in
the same way when the transition is complete.

Three, a child learns the most important lessomscgm teach—to communicate in words
that mean something to him. Through writing anddieg, he opens his world to his
friends, and he learns to share and appreciatevitoeid as well.

In addition to the Buidabook series, however, thare many other opportunities for
children to write. At this stage, it is vital ta lidnem begin their creative writing efforts—
short stories, poems, any “editorializing” they w&mn make about any part of the world
they live in. Writing personal thoughts and sharingm with their friends can be a way
of sharing their deepest feelings about life armrtburroundings, even therapy.

Be prepared for whatever they bring to the tabdealise it will surprise you. Regardless
of where you live or where you grew up, at this #gechildren you teach will write (and
read) things that will make you laugh and cry witlem. You will become a very
important person to them because you have givem ttigs opportunity to express
themselves.

In a larger sense, it may be this early opportutatipe open about their life experiences,
hope and dreams, problems and issues they facens hnd at school, that will carry

them through life. Perhaps learning to vent at stégje will be the thing that stops them
from committing suicide at that critical momenttireir lives. Perhaps they will choose to
communicate their thoughts (“blog?”) instead ofingkdrugs or selling them.

Statistics show that poverty and prison are twahef greatest conditions that confront

illiterates. Unifon, because it reaches even tlosvat students, will help to raise our
literacy rate. Where Unifon began the reading amiding part of education, we have
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found no instances of crime or poverty. There maysbch instances, but we know of
none.

To be honest, we do not hear from many Unifon sitgjdecause they do not remember
an alphabet that they used for three months it §rade and then abandoned. We
continue to seek information about anyone who estiantith Unifon.

Of those we could track, the following representenikely statistics than jail or poverty.
We know a psychiatrist, a city planner, a jewelgsidner, a reading teacher, a college
professor. We know one who was declared “retardetidse mother refused to accept
that decision and sought out Dr. Margaret Ratz.k@av of an entire kindergarten class
that graduated from high school two years early.

To date (December, 2006), there is no documentadside to the Unifon experience,
but much evidence to warrant its consideration. fedsearch goes on.
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READ BOOKS IN UNIFON

Care must be taken at this stage. You walk a firee thoosing whether to limit Unifon
books or to encourage them, based on the needdiwiduals in your classroom. Starting
with Unifon, children will want to read anythinget can read. The problem is that
reading too much in Unifon will cause them to “olearn” the alphabet and have trouble
making the transition to traditional spelling.

The long Christmas recess helps, because you@laiurn having abandoned Unifon—
its stories, its classroom labels, its demonstnatieeverything. But what about those
students who learn Unifon in one or two weeks. Witayou do before Christmas, with
them?

The best thing we have found for the early learrseets make them teacher helpers, one
on one, for the slower students. All your studevitslove this experience. They can help
each other write stories to share. The slower stusigould read more often than the fast
one.

Currently available awww.unifon.orgthere are only a few books in Unifon. Neil Stewart
has written two short children’s stories in Unifémave converted Robert Louis
Stevenson’s A Child’s Garden of Verses and Louigdiés Alice in Wonderland into
Unifon. Soon available will be Anna Sewell’s beldv@lack Beauty. Several other books
are planned, as spare time permits. None of tHeméddbe considered vital to place in
front of a student. As in a library, they shouldrbade available for students who are
interested in that subject.

Short stories are better in the beginning. Thisldinclude some of the poems from
Garden and Neil’s stories. Each chapter of Alice@e or less complete, but gives a
little incentive to keep going forward, but thatwie be an acceptable next choice. One
advantage of Alice is that the illustrations agbublic domain, and can be colored.

As the Unifon web site collects stories from cheldywe will make them available for
you to download and share with your class, alorth wiher book-length features we
convert.

Consider how the Unifon experience will compargdar current set of teaching
resources at this stage in a child’s developmenmtilllhelp you to understand both the
parallels and the divergence involved in a Uniftassroom. Perhaps it will help to erase
some of the insecurity you may feel about staréingnifon project.

At the pre-primer stage in a normal classroom, would offer pictures, easy words and
simple sentences. In the Unifon classroom, thigestavolves letter charts, name cards,
labels for room objects and very short stories,troien suggested by the teacher. At
this stage you may also introduce Buildabook one-e\Wm 1? To prepare children for
writing, you could help them to label pictures inifdn.
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At the primer stage, you make or duplicate stasfesne or two lines, or a page. In a
Unifon classroom, this would involve reading pangoof familiar stories in Unifon. The
children can read well enough to get through adinevo about their favorite character.
Children can label parts of pictures now. Storiegadoped from the words used for the
labels form the beginnings of a basic vocabulary.

Dr. Ratz included in her book this suggestion frame of her Unifon teachers: Fold a
paper in half, with a simple Unifon story printe @ne side. The child would then use
the words from this story to write a new story, #meh read it to the teacher.

When your traditional classroom would work on amaatted primer or first reader, the
Unifon classroom would be working with longer sésriwritten in Unifon. As soon as a
child reaches the word-reading stage, he can wordktaries in Unifon.

At the reader stage, Unifon intermediate storybaoksused, or chapters from longer
books. Students should be reading aloud from saokdnow, sharing with the class and
helping each other. You, the teacher, will begibudd units based on special interests
generated by student stories.

When a student is fluent in reading Unifon, and igad Sunday Comics well, some easy
books in traditional spelling may also be brougiibithe mix. Since these are in lower
case, however, you will need to control how thddcis exposed to standard print media.

It will not be as difficult as you may imagine. @hen who have mastered Unifon in a
short time will have fun laughing at “the old folkspelling—and they usually find
traditional spelling easier to learn because aftitangeness.

The most important thing children bring to the &afluring the transition is a lack of fear,
because they have learned to love reading anchgiiti Unifon. Now their “secret code”
is going to be replaced by the words their parkntsv best, and they will be able to read
all the words their parents read, in newspapergaziaes and books. That world is open
to them, and they will be anxious to explore it.mgtaver, having had rapid success with
Unifon, they will have the self-confidence to forgleead into the unknown, whatever
that brings.

Children in a Unifon class build their own booksh# they will want to read stories
about other people and other cultures, their owreggnce is the first social studies
course.

What else do you want to teach children during tini®? In the first month, you are
working on the alphabet, words, simple sentencaswBen you arrive at the point
where children should read and write any word tteay speak, you need something for
them to read, and something for them to write abdhat then?

" Suggested by Carole H. Obriecht, M. Ed, first grade teatt®erena Hills School, District 161,
Flossmoor, lllinois.
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Our suggestion is to begin textbooks, in whateubjext you—or they—wish to learn.
These would be written in Unifon, so the word cownuld be larger than in traditional
spelling at this level. What do you tell your figgaders about arithmetic, or science, or
geography? Put it into print, in Unifon, and hdiprm read it.

The combination of reading stories and textbooksthgr people, while learning to write
stories about your life and your experiences tloatgan share with friends, is something
you must experience yourself to appreciate the poiva phonetic alphabet. Whatever
pictures or illustrations you can duplicate will ¢peat subjects for a little story, whether
it is fiction or fact.

When is a child ready to read books? Almost as ssdme knows “thdBUG spells a

word and thaBIMI BUG JUMPT FAR JO says something,” according to Dr. Ratt
the same time, he is ready to write.

Student stories should be permitted much freedath, liitle help from the teacher.
Encourage character building, variety of expresdiet children develop their original
ideas and watch their confidence grow.

A word about words. The words a child knows dependhis world, not yours. Be
prepared to discuss the use of any street languabéd may introduce in his story, but
try not to be judgmental. Where you draw the link vary from one classroom to the
next, from one teacher to the next. How you hatttddanguage children bring into their
stories will differ from class to class as well..Ytvead a fine line here between freedom
of expression and the responsibility to refraimfrlanguage that will offend others.

You will also find that Unifon children, in writingbout their families, will let some
skeletons out of the closet. Again, you walk a fine. Prepare to deal with the issue, but
try not to be judgmental and harsh. Is it more ingoat for the child to express himself or
to refrain from telling family secrets?

When a child discovers that he is able to readyitatread. Don’t force the issue. Learn
the sound-signs, put them into words and shoreseet, and let the child discover how
letters make words, and words make sentences emteln€es make stories. Then simply
turn him loose with books in Unifon.

A child may struggle with the sound-signs and warfighe first book. The second one
will be easier for him. By the third book, he shbbk fluent in Unifon and reading with
little or no hesitation, even when he encounterg werds. The ability to correctly sound
out new words will do more to instill self-confidenthan anything else you will ever
teach, and the love of reading will continue fdifetime.

" Ratz, op. cit, p. 45.
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Dr. Ratz warns of some potential problems if yartstmall groups at this time. In
particular, she emphasizes that small groups efdivsix children all stumbling over
words, can be counter-productive. Instead, shamewnds the early reading stage
should be primarily between one student and thehtra The teacher is needed more to
help each student over his own hurdles. For his fye student has one his own
problems to handle, not those of his classmategnMmat is out of the way, you can
effectively form groups and make them work for you.

In the beginning, you may need to write your ownfbimbooks to read. While | do not
recommend that you violate any copyright law, yaaymeed to get ideas for stories

from published books. Short stories for first gradeeed only be a few sentences. Stories
written by first graders themselves will also biew short sentences at first.

To have text converted from English to Unifon, sancemail request to the author,
ken@xtreme-ed.contf you are willing to share your story, we carfeofit at the Unifon
web site. Longer works may be published in bothfdinand standard print, and Unifon
Press stands ready to work with authors and pudksto that end. If you supply a story
with illustrations, we may consider offering it feale.

Please include some factual stories. Short bidarobus people, or snippets of science,
history, arithmetic, health or social studies fbildren to read. In short, write your own
textbooks and teach any subject you would normelgh in first grade. You do this
anyway when you write lesson plans. Now you onlgdt® write your lesson plans in a
child’s vocabulary. After all, when a child knowsetUnifon alphabet, he can truly read
any word he can say.

Do not teach spelling while children are using dnifThe only concept you teach
related to spelling is that the child must writerd®just as he speaks them. If that
includes a Spanish or other ethnic accent, it'syokimifon is written in sound-signs.
Very few people speak correct English. For instabo¢h former President Jimmy
Carter, a nuclear physicist, and President GeorgBWh, a Harvard graduate, do not
pronounce the word “nuclear” correctly accordinghe dictionary keys. So while
Unifon in print would look and sound liIKéUKLIR—two syllables—many people say

NUKYULR—three syllables. If a child writes a word in Unifasing the sound-signs he
has learned from his parents, that is correct Wniéven when it does not match the
dictionary.

Please understand, the converted Unifon that yddimd in our texts and stories will
follow the dictionary key, as it should. The onkception would be when something is
printed in dialect—using regional preferences. Weldt now in formal literature. We
are permitted to take certain liberties with spgllif we insert words in quotes, because
we are trying to convey the sound of the speakeit S with Unifon written by a child.
He is trying to convey his thoughts as he wouldteayn, and when he gets the sound-
signs correct, he has achieved the goal for Uniftowite anything he can say.
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When you print a word for children to learn, shdwiUnifon the way it should be
spoken—according to the dictionary key. Some childwill learn to say it correctly,
some never will. Present it correctly anyway. Afteat, if they use the word in a story
and spell it the way they sound it out, that isecirfor their story. In fact, if another

child can read the story and sound it out the sam it tells you the reader understands
the sound-signs. You have achieved the correcttriesm this student.

As with all stories, ask questions to ensure thdesit understands what he has read.

While you have children writing, it is not too eatb discuss structure and purpose of
writing, or character development. Give them sofnes: They don’t know what analogy
means, but you could ask, “What does it mean t@mbas a giant?” or “How thin is
‘skinny as a rail'?”

Work to develop a timeline to a story. Ask what peped first? Then what? Without
teaching the vocabulary, get the idea across sostogies begin to take better shape.

Consider having first graders pretend to be repargach for a day. Teach the child to
ask who, what, when, where, why. One child camumrev other children who participate
in class that day, take notes, and report to theschbout the experience. In your critique,
point out how the students handled the who, whhgnywhere and why of essential
reporting.

Dr, Ratz points out that the objective is to hdipgdren become “critical enough to refuse
to be led by careless, prepackaged, or deliberataleading printed materials.”

" Ibid., p. 47.
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SLIDE INTO TRADITIONAL SPELLING

How can you tell when a child is ready to transetraditional print?

* When the child reads fluently in Unifon, without merizing a passage, he is
ready.

* When the child can read words without obvious stumpaut of the letters, he is
ready.

* When the child can write and read his own storassly, or the stories of his
peers, he is ready.

The single best way to transfer from Unifon to dia print is to let the child discover
for himself that he can read the Sunday comic eedf the newspaper. To do this, you
must have a collection of Sunday comics for thernodd at.

The reason this is so effective is that 1) comiespainted in uppercase, 2) they already
know 23 of the letters, 3) most of the vocabulargimple enough for them to
understand, 4) the pictures help convey the meaammd)5) this is what their parents
read, so they realize they are close to the redbviro print. They will be excited at the
discovery and they will be anxious to discover more

There is nothing as motivating as success. Whénlé discovers he is a successful
reader, he is motivated to read more. He will tfezeelearn what he needs to learn in
order to achieve that goal, a goal he has setifiosdif. When someone is thus self-
motivated to learn, your most important teachirtgigppdone.

The Code Breaker book is helpful during the tramsiperiod. The first half of the book
is for children who need to learn how to pronouaseainfamiliar word. They can look up
the word as it is found in their reader, and find Unifon pronunciation guide that tells
them how to pronounce it. The second half of theklis for a child who knows how to
say the word he wants to write, but needs to Id#arcorrect “old folks” spelling. Part
Two of the Code Breaker book lists words sortedhgyUnifon alphabet, for this
purpose.

Dr. Ratz recommended having some large print, iveditrated books in standard print
available for those who are ready to transferaditional spelling. The materials should
be ready for them when they are ready to explaerdalm.

When a child joyously approaches you with his digcg that he can read traditional
print, your job changes. Let him read until he diésculty. Then show him the Unifon
spelling, either by printing it on the chalkboardby showing him how to look it up in
his “Code Breaker” book. And this is the time tgkn that “old folks” spelling
sometimes uses a C for the S sound or the K saurshmetimes uses a G for the J
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sound. The digraphs—ch, sh, and ng—will be mordyetmansferred because they are
consistently used. They may only remember the diaepbecause they are strange and
illogical, but they will remember them. Not onlylixthey remember the words, but they
will also remember the strange way we have of sgethem.

The transition will happen very fast. You will hagkenty of time to explain all the
exceptions they encounter, and they will laugh &abow funny spelling. The reason your
students will progress so fast is simple, reallyeyr have been successful in reading their
special code; now they want to read their parerude, too. They feel grown up, they
feel a sense of accomplishment, and they no loiegemew challenges.

Your most difficult decisions will involve when tavean” a child from Unifon. You
cannot let them remain comfortable just soundingwmrds. They must attach meaning
to words. It is the meaning a child grasps thak pvibmpt him to explore a book for more
information.

When children begin the transfer, you must meldihdon experience into the lesson
plans you find more comfortable. Check word diitisee where each child belongs in
his progression, but do not dwell on word drillaithild does not have a specific need
you can identify.

First and second grade readers are abundant noviharchildren use them during the
early part of their transition. But if a child ete¢o branch off to a much more difficult
book, rather than discourage him, be preparedI|fohim use his Unifon experience and
references to guide him through the tough words.

When parents moved before Unifon was abandoneldirehihad some problems
adjusting in a school without Unifon. The Code Bexabooks are intended to
accompany students who make such a move, andgdberoes available to you now are
also available to his new teacher. Indeed, thenetecan offer solutions for such issues
today that were not available in 1966, or even 1996

In every phase of your reading program, think adparing your children for the
larger world of tomorrow, in flexibility, in critial thinking, in true enjoyment of
all that we know at present. You will be buildinguae foundation for them, with
school the center, but not the boundary, of eadld’sHearning.

Margaret S. Ratz, PhD

Read again the poignant testimony of Daralee Regatie¢he Unifon web site. Ms.
Regnier was one of those 50 percent of studentshake trouble with word recognition.
What happened to her happens every year to rolgliiyhe students in nearly every
school system. Because funding depends on accdmi®, when students do not meet
the artificial standards set by the school systeey are declared “unteachable,” or
“retarded,” or given some other pseudo-designatianhsets them aside as inferior. The
net result for the school is that it is permittedg to maintain a “standard of excellence”

" Ibid, p. 50.
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in the community, and acquire the government fugdire school needs in order to
maintain its status quo. Meanwhile, a life is wdsgemind discarded. What a travesty!

Ms. Regnier writes, “Margaret Ratz turned my lifeund.” That says a lot. What speaks
volumes, however, is the fact that a mother weliatofor her child, who was declared
unteachable, and was able to find Margaret Ratztirement, still teaching Unifon. Ms.
Regnier searched the Internet for the name ofdaatier to find us, she did not
remember the alphabet. When she began teachimgkathildren to read, she understood
how important that summer with Dr. Ratz had been.

Such is the legacy of Margaret Ratz, Elizabeth S@amel John R. Malone.

How do you want your students to remember you?
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